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1947-1948  Post War Social Change

Backgrounder
The years following World War Two saw many 
social and political changes in Canada and other 
parts of the world. People were appalled by the 
degree of death and atrocities that occurred in 
the war, and became more aware of human rights. 
Canada joined with other countries at the United 
Nations to sign The Universal Declaration of 
Human Rights.
 Many people recognized that the treatment of 
Aboriginal people was unjust. Some noticed that 
Aboriginal war veterans, who had stood alongside 
other Canadian soldiers on the battlefields, were 
not treated in the same way when they returned 
home.
 The time was ripe for changes to the Indian Act. 
A Special Joint Committee of the Senate and the 
House of Commons held hearings from a variety 
of people and organizations. This included the 
Native Brotherhood, a new organization that had 
begun to organize Aboriginal fishers, but grew 
into a significant agent for change in all areas of 
Aboriginal Rights and Title. One of its leaders was 

Monarch: King George VI
Prime Minister: William Lyon Mackenzie King
Premier: John Hart
Federal Ministry: Department of Mines and Resources

In the News
1947 Feb 10 World War Two peace treaties signed.
1947 April  Jackie Robinson becomes first black in modern major-league baseball.
1947 August  India and Pakistan declare independence from Great Britain.
1948 First television stations begin broadcasting in USA (but not until 1952 in Canada).
1948 Dec 10  The Universal Declaration of Human Right adopted by UN General Assembly.
1949 Aboriginal people in British Columbia given right to vote in provincial elections.

Rev. Peter Kelly, who had previously been one of 
the chief spokesmen for the Allied Tribes.
 In 1946, the Native Brotherhood began a 
monthly newspaper, called The Native Voice. Many 
of the following documents are from its pages.
 Some of the oppressive sections of the Indian 
Act were removed or amended. The anti-Potlatch 
laws were taken out and First Nations people were 
allowed to enter pool halls and to gamble if they 
wanted. As well, the restrictive laws making it 
illegal to raise money to pursue land claims were 
repealed. Women were allowed to vote in band 
councils.
 The changes opened the door for First Nations 
to be able to vote in elections as other Canadians 
did. However, they did not receive the vote in 
federal elections until 1960.
 The documents in this section illustrate the 
relationship between First Nations and other 
Canadians in the period leading up the the new 
Indian Act, 1951.
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Prince Rupert Daily News, January 25, 1947

Prince Rupert Daily News, January 27, 1947
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This is Canada, a Social Studies 
text book for Grade 5 and 6 in 
Saskatchewan, published in 1942.
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(Continued next page)
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Mr. R. F. Davey
Inspector of Indian Schools for B.C.
As	an	official	of	the	Indian	Affairs	Branch	it	is	not	possible	for	me	to	express	my	
personal opinion or to participate in a discussion of controversial matters which 
have a bearing on the policy of the department. I may, however, be able to make 
a contribution by outlining some of the policies about which there appears to be 
some	misunderstanding,	or	about	which	I	am	frequently	questioned.	[…]	Permit	
me	first	to	give	some	idea	of	the	scope	of	the	work	in	B.C.	by	giving	a	few	figures:
 No.  Teachers
Residential Schools 13 51
Day Schools 55 68
Hospital Schools 3 4
Seasonal schools 9

Attendance at Indian Schools of all types in 1944-45 and 1945-46, which are the 
latest	figures	available	in	this	office:		1945-46	:	4160				1944-45	:	3650		
Increase : 510
 At present there are 311 pupils attending white schools which is double the 
number	over	last	year	and	is	about	7%	of	our	school	enrolment.	[…]	To	try	to	mini-
mize as far as possible the element of segregation of white and Indian children 
it is the policy of the Department to seek the admission of Indian pupils to white 
schools wherever that is possible.
 On the whole the authorities have been most co-operative in this regard. They 
have, however, their own problem of accommodation and we have been refused 
admission	in	a	number	of	cases	because	of	lack	of	space.	[…]

Residential Schools
The function of these schools is at the present time to provide for the following, 
and priority for admission is in the order given.
1.	Children	whose	home	conditions	or	other	circumstances	require	their	admit-
tance	to	some	institution	where	they	will	receive	adequate	care.
2. Pupils for whom there is no provision for education on or near the reserve.
3. Pupils who wish to reside at Residential Schools and attend High School.
4. Pupils whose parents wish them to attend a Residential School.
 The general organization within the Residential Schools varies from school to 
school.	This	variation	 is	chiefly	due	 to	 the	physical	 features	of	 the	school.	The	
amount of time devoted to classroom instruction is in some cases the same as in 
the	day	schools	–	five	hours	a	day	for	five	days	a	week,	but	varies	to	a	low	of	half	
this	amount	at	one	school.	Before	it	is	possible	to	bring	the	standard	up	to	the	five	
hour day, classroom accommodation must be provided and it is the policy of the 
department	to	institute	the	five	hour	class	day	in	all	schools.	[…]
 In summary the Department is endeavouring to secure the admission of 
as many Indian pupils to white schools as possible, both High and Elementary 
schools. Its policy is to extend Day Schools and provide better class-room facilities 
at existing Residential schools. The Department does not favour the establishment 
of Indian High Schools. 
[pages 39-44]

Conference on Native Indian Affairs April 1-3, 1948

In April 1948 a three-day 

conference was held at UBC by 

supporters of Aboriginal Rights. 

The  84 attendees included a wide 

spectrum of people: First Nations 

leaders and artists, government 

officials, church representatives, 

anthropologists, and university 

students.

 Presentations and discussions 

were held on these topics: Arts 

and Crafts, Health and Welfare, 

Education, and Training of 

Professionals in Health, Welfare 

and Education.

 The speeches and discussion 

were  written down and printed. 

A copy of the document was sent 

to the  Special Joint Committee 

of the Senate and the House of 

Commons.

 Here are a few samples of 

quotes from presenters and 

commentators regarding 

education and residential schools. 
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Dr. Rev. G. Raley  (United Church Minister, Past principal 
of	Kitamaat	and	Coqualeetza	schools)
We blame the Government for failure of interest, for 
lack of sympathetic consideration of Indian claims. I 
believe that the Government is seriously considering 
assistance and improvements. And anyway who are 
the Government? You and I, the people, we are the 
Government in a democratic country like Canada. And 
until the people are aroused to take a sympathetic 
interest in the welfare, the education, the economic 
condition and housing and social life we shall not 
get	 very	 far.	 Indifference	 is	 a	 brake	 to	 progress	 and	
legislation. A conference of this nature is very helpful 
and encouraging. 

George Clutesi - Alberni (Tseshaht artist, writer and 
actor)
I do not think bigger and more imposing boarding schools 
will make the Indian responsible, self-supporting, 
part of this great economic system, if that institution 
persistently advocates the complete separation of the 
child from his home life. It is a well known fact that 
the coastal tribes of B.C., especially the Island tribes 
are	renowned	for	the	unselfish	 love	for	their	children.	
It was a custom to hold one’s child on his knee and 
to impart what was in his heart, to prepare him for 
the	 responsibilities	 of	 life.	 It	 is	 therefore	 not	 difficult	
to understand the shock the child experiences when 
taken entirely away from his parents, from the love of 
the mother and father, the companionship of brother 
and sister, so essential to every child at that age. That 
shock, to put it mildly is bewildering, frustrating, it kills 
the incentive, before he has a chance to make a start.
 I think whenever advisable more and more day 
schools should be instituted and operated in an up to 
date manner. The core of educating the Indian is to 
teach and prepare him for the many aspects of this 
complicated country called civilization. I tell you friends 
it	is	complicated.	[…]	
 Again I repeat. Day schools should be encouraged 
given	all	the	chances	it	deserves	and	all	the	equipment	
required.	Right	now	the	tendency	is	to	build	these	new	
schools and maintain them on a shoe-string. That should 
not be so. It has been repeatedly pointed out that we 
have	adequate	funds	held	in	trust	for	us,	and	specially	
ear-marked for education.
(p 61-62)

Mrs.	 Cook	 	 (Jane	 Constance	 Cook,	 Kwakwaka’wakw	
leader and activist)
What has grieved me all my life is the ignorance, the 
misunderstanding about the Indian’s religion. Vancouver 
found that already before the white man came the 
Indians had their laws, and respect for authority, they 
had their religion. The Indian saw God in nature -- the 
sun, moon and stars and he worshipped and practised 
his religion. He was a good Indian. I was old enough to 
see the tail end of that era. Everything that an Indian 
man or woman could be -- honest, courageous. It was 
the thing that came after that I saw the awful results of 
what the other nations brought into the country to the 
Indians. It was not God -- it was the Devil.
 What we are struggling with today is the teaching 
of the white man who did not understand the Indian 
and taught that these things which were good were bad. 
They did not understand his past. [...]
 There is another thing which the missionary didn’t 
understand. He couldn’t see the beauty of a totem pole. 
He discouraged the Indian from making them. They 
didn’t recognize what the totem poles meant. 

Mrs.	K.	Green	(Tsimshian)
It is a pleasure to be here today and to bring up again the 
question	of	our	people,	what	we	want	for	our	young	people	
today. We are holding out our hands to education. We are 
striving for betterment of our young people. I have in 
my travels met many of those dear children around the 
ages of 15-16-17 years. I have asked their opinion. They 
have said: “Will you try to get more education for us.” 
They  need a few more years of education. They haven’t 
had	a	chance	to	got	to	school	every	day.	At	Kitkatla	the	
older children haven’t been able to go to school for 2 
years. The older ones and the little ones have had to 
take turns. How can we allow their schooling to go on 
this	way?	We	pleaded	with	the	officials.	Couldn’t	a	child	
be given 2 more years if he really wanted a chance to 
learn. Then there is the problem of teachers. Young 
people have been backward in going to an outlying place. 
It takes a married couple to make a go of things. 

1947-1948
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Frank Assu (Cape Mudge; Native Brotherhood Executive)
I don’t want people to think the Government is not 
obligated to us. We owned this country. The Dominion 
Government	 is	 obligated	 to	 the	 Indians	 in	 B.	 C.	 […]	
People must donate more money to alleviate those 
bad conditions today among the Indians. When that 
word “Indian” is mentioned he feels mad. The word to 
describe us is “Native.” That will indicate to the general 
public that he owns the country and it raises his morale.
(pp 74-75)

Mr. William Tatoosh (Hupacasath)
Not so very long ago a special memorial service was held 
at Alberni for one of our people killed in the service of 
this	country.	A	sort	of	plaque	was	put	up.	All	that	was	
said was of credit to him. He was especially smart. One 
speaker	said:	let	this	plaque	be	an	example	to	you.	But	
that was as far as they went. They didn’t say why he 
didn’t get higher education. He didn’t get it because it 
was not available, at that time, to him. How can that be 
an example to the other students? Are they going to run 
up against the same things as that boy? The sad part 
is that that boy gave his life for this country with this 
in	mind:	he	figured	he	would	come	back	and	get	more	
education through being in the Army. I believe there 
again it falls back on the Department. He wasn’t able to 
get help. He did correspondence school, but he had to go 
out to work and it is important for him to do his work. 
(pp 75-76)

1947-1948

Mr. Guy Williams  (Haisla; Native Brotherhood execu-
tive; later became Canada’s second Aboriginal Senator)
Regarding after school — the Department of Indian Af-
fairs	has	no	follow	through	system.	That	is	definite.	Only	
in a very limited number of cases have a native girl or 
boy taken higher education. It takes too much red tape, 
and the result is that the children and parents are dis-
couraged,	or	a	year	is	lost.	[…]
As to education in the past, as an Indian and as a child, 
I went through it, it was something — and I’m not going 
to	pull	my	punches	—	that	stank.	[…]	Residential	schools	
have been far too much along the lines of penal schools. 
I	have	seen	boys	flogged.	That	is	what	our	people	have	to	
endure	to	acquire	an	education	for	their	children.	Some	
children do not go home from their residential school for 
four years. I don’t think that system should be.
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