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The First Nations Education Steering 
Committee (FNESC) is committed 
to supporting First Nations in their 
efforts to improve the success of all 
First Nations students in BC. FNESC 
facilitates collaborative services related 
to advocacy, research, professional 
development, program administration, 
and information sharing.

See www.fnesc.ca.

The First Nations Schools Association 
(FNSA) represents First Nations 
controlled schools in BC and has a 
mandate to support those schools 
in creating effective, nurturing, and 
linguistically and culturally appropriate 
education environments that provide 
students with a positive foundation in all 
academic areas.

More information is available at www.
fnsa.ca.
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SECTION 1

INTRODUCTION

This Guide has been created by the BC First Nations Education Steering Committee and 
the First Nation Schools Association to support First Nation schools in BC in considering 
the development and implementation of a modular course. Modular courses can offer 
meaningful opportunities to enhance regular school programming, and help students 
experience relevant, active learning opportunities that are directly related to their 
lives, communities, and goals. First Nation school representatives have also noted that 
modular courses that focus on high-interest, fun learning activities are particularly 
beneficial for connecting with students who are not regularly engaged with the school. 
They can help students build an understanding of how their education can support their 
goals for the future, and many students also enjoy success in modular courses that focus 
on their specific passions, which helps build their self-esteem and self-confidence.

Modular courses can also be directly related to the First Peoples Principles of Learning 
(FPPL) – a set of learning principles written by a diverse group of Indigenous educators, 
scholars, and knowledge-holders to identify commonalities in Indigenous knowledge 
systems about effective approaches to teaching and learning held by Indigenous peoples 
in British Columbia. In identifying these principles, there is no intent to assume that they 
apply to any specific First Nation, or that they represent the full scope of knowledge held 
by any First Nation. 

As described more throughout this Guide, modular course are usually designed to reflect 
student interests, and they are usually experiential and explorational. They also provide 
important opportunities to be innovative, involve families as volunteers and participants, 
connect students with other community members (especially Elders and Knowledge 
Keepers), allow students to enjoy and share their successes, incorporate community 
knowledge, and honor the Nations’ traditions and protocols.
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THE FIRST PEOPLES PRINCIPLES OF LEARNING

•	 Learning ultimately supports the well-being of the self, the family, the 
community, the land, the spirits, and the ancestors.

•	 Learning is holistic, reflexive, reflective, experiential, and relational (focused 
on connectedness, on reciprocal relationships, and a sense of place).

•	 Learning involves recognizing the consequences of one‘s actions.
•	 Learning involves generational roles and responsibilities.
•	 Learning recognizes the role of Indigenous knowledge.
•	 Learning is embedded in memory, history, and story.
•	 Learning involves patience and time.
•	 Learning requires exploration of one‘s identity.
•	 Learning involves recognizing that some knowledge is sacred and only 

shared with permission and/or in certain situations.

FNESC (2008)

Feedback about this Guide and how modular courses can be effectively used 
to benefit students is welcome at any time.
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1.1	 What is a Modular Course?

For the purpose of this Guide, a modular course is defined as a short-term, flexible, 
experiential learning opportunity that covers a portion or all of the Learning Standards 
for an approved grade 10 - 12 course that counts toward a student’s graduation. These 
opportunities often are of high interest to students, and accordingly they generally 
promote strong student engagement.

What does that mean?

	f Short-term:  a modular course may be implemented for several hours total, or 
several hours per week, possibly for one or for several months …. 

	f Flexible:  modular courses may be scheduled during school hours, after school, on a 
weekend or weekends, over a full week …

	f Experiential:  in modular courses, students usually “learn by doing” and by 
reflecting on their experiences.

	f Learning Standards:  modular courses connect to the BC curriculum, particularly 
the Curricular Competencies, which are the “Do” portion of BC’s “Know, Do, 
Understand” curricular model.

Many modular courses involve people who have specific skills and subject-matter 
knowledge to share with students. This may be school staff, community members, non-
community members who are already working in the area, or people from outside of 
the area who are brought in to help implement a short-term course offering. Modular 
courses may provide opportunities for artists, tradespeople, entrepreneurs, cooks, 
Knowledge Keepers, or a range of other experts to share relevant information and skills 
with a group of interested students. 

Modular courses should also be led by a teacher, possibly leading the course on their 
own, or working with a subject-matter expert to support students’ participation and 
learning. In this Guide, this role is referred to as the modular course “lead teacher.”

According to the established schedule and number of hours, modular courses often 
provide “pieces” of a course. Depending on the number of hours and the scope of the 
Learning Standards covered, the modular course may result in fewer than 4 credits being 
assigned for participating students, or related modular courses offered over the course 
of a year or several years may result in 4 credits.
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Other Considerations

Many of the ideas included in this Guide may have broader applications. 

	f For example, planning a modular course is in many ways similar to planning a 
course unit. In both cases, the learning activities will be linked to Learning Standards. 
However, a modular course (as described in this Guide) is generally a more discrete 
project or experience, connected to the curriculum but offered as an addition to the 
regular school day.

	f Experiential learning opportunities are also embedded in learning at all grade levels; 
students of all ages enjoy hands-on and project-based learning activities. This Guide 
is focused specifically on grades 10 – 12 and opportunities that result in credits 
that students can use toward graduation. However, some of the concepts and 
suggestions included in this resource may be translated to other contexts.

	f Many modular courses focus on language and culture learning, which can make 
some of the planning, implementation, and assessment considerations similar to 
those related to on-the-land learning opportunities and language and culture field 
trips. However, modular courses will not necessarily take place outside and may not 
always be specific to language and culture (although language and culture learning 
can of course be incorporated into all kinds of courses and activities).

For more information about organizing First Nations language and culture learning 
opportunities, you may want to review the FNESC and FNSA publication:  A Guide to 
Language Revitalization: Promising Education Practices for Consideration by First Nations 
Schools. That resource includes suggestions related to offering land-based learning 
opportunities and working effectively with Elders and Knowledge Keepers.

The intention of this Guide is to provide a range of ideas that First Nation 
school representatives are encouraged to use as relevant for their needs and 
contexts.

The creation of this Guide was informed by a July 2024 focus group 
meeting. The generous thoughts and knowledge shared by the focus group 
participants are highlighted throughout this resource. Additional feedback 
is always welcome.
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SECTION 2

PLANNING A MODULAR COURSE

2.1	 Choosing a Modular Course Focus

The topics that might be addressed through a modular course are almost endless. Just a 
few examples identified by First Nation schools include:

	f Trapping
	f Light sabers
	f Drum making
	f Drawing
	f Cooking / serving 
	f Potlatch
	f Babysitting
	f Building and construction
	f Community gardens
	f Farming /animal husbandry
	f Meat processing for a feast
	f Pottery
	f Jewelry making 
	f Carving / woodworking
	f Drone building and use 
	f Video production
	f Digital mapping 
	f Mill working

	f Small engines
	f Foodsafe 
	f First Aid
	f Toast Masters
	f Pottery
	f Computer programming
	f Story telling
	f Coding
	f Driver education
	f Snow shoeing
	f Cross-country skiing
	f Weaving 
	f Bark gathering 
	f Paddle making 
	f Basket making 
	f Regalia making
	f Building a smokehouse
	f Harvesting

“What’s possible as a modular course topic? Look around to see what’s 
happening. Unexpected opportunities arise, and as educators we need to see 
how we can use them.”
2024 Modular Course Focus Group Input
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“Modular courses can be a licence to be creative.”
2024 Modular Course Focus Group Input

“In our communities, we see a lot of learning happening outside of school. 
We know it and witness it. A modular course may provide an opportunity to 
document and grade it.”
2024 Modular Course Focus Group Input

There are many ways to choose a modular course topic.

	f You may identify an opportunity that exists in your local area. For example, you 
may be aware of an expert who lives in or will be visiting the community who could 
teach something interesting and relevant to your students. Their expertise may be in 
tanning hides, hunting, playing guitar, carpentry, astronomy – or any other field.

	f A school staff member may have talents or skills that would benefit students. A 
modular course can provide a structure for adjusting the normal school schedule 
or facilitating learning activities outside of regular school hours to allow a staff 
member to lead a course.

	f A modular course can be a way to build school-community connections; many 
community members have valuable knowledge of home repair, construction, or 
landscaping (which may promote working with the housing department or public 
works), automotive maintenance, or weaving. These experts can be invited to share 
their skills and knowledge with students in a structured format that provides credits 
to students. 

	f You may identify an important learning topic that students are especially interested 
in, and you could search for someone who has related expertise to share with your 
students – either someone already working in the school or community or local area, 
or an external expert who is willing to travel to the school for the course offering. 

“There are often people with different skills and expertise working in the 
community. Take advantage of that. People are often happy to help do a 
project with students.”
2024 Modular Course Focus Group Input
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“Modular courses can present a chance to bring in teens who are not always 
engaged in the school. Walk around and talk to kids. What are they doing? 
What interests them?  What do they want to do?”
2024 Modular Course Focus Group Input

“Look at what you are already doing and build on that.”
2024 Modular Course Focus Group Input

2.2	 Identifying a Team

Successfully planning, implementing, and assessing a modular course usually requires a 
team, including people who have a variety of roles and responsibilities. These roles and 
responsibilities should be clearly defined in order to avoid confusion and ensure that all 
requirements are met. 

	f The school principal is responsible for overseeing all school programming. In regard 
to modular courses, the principal should: 

•	 collaborate with everyone involved with the course to enhance its success.
•	 approve the plans for the course, including the topic, how many credits will be 

offered, and how the credits will be tracked.
•	 approve the budget for the course (and be prepared for unexpected expenses 

that might arise).
•	 assist with logistical issues, such as scheduling, location, and purchasing of 

equipment.
•	 confirm that appropriate safety precautions are in place, such as plans for 

student medical issues (e.g. epi pens, medications, …), ensuring people 
involved with course delivery have necessary certifications / licenses, etc.

•	 be attentive to policies and procedures (and potential liabilities), such as 
ensuring appropriate consents are in place.

•	 inform relevant community departments / agencies about course activities 
(e.g. tell the clinic that students are going on a field trip, or inform the public 
works department that is responsible for emergency response, …).

•	 ensure there are effective back up plans – as the unexpected can happen 
(cancelations, travel problems, illness, accidents, weather issues, etc.).
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“It is important for the principal to make it clear that they will be monitoring 
the development and implementation of the course, making suggestions and 
helping with changes as needed. And lay out the ground rules from the start. 
Explain the expectations and consequences at the beginning. Try to avoid 
any misunderstandings or surprises.”
2024 Modular Course Focus Group Input

	f A lead teacher should be available to help plan and implement the course, 
including aligning it with the curriculum and assessing student learning. In some 
circumstances, the principal and lead teacher may be the same person. In many 
cases, the lead teacher will work collaboratively with a subject-matter expert on 
the planning and implementation of the opportunity. In any case, the lead teacher 
should:

•	 carefully plan the course, including making time for meetings and discussing 
the plans with other team members.

•	 align the course and activities with the Learning Standards, and plan 
appropriate assessment and reporting of student learning.

•	 ensure effective management of students in the learning activities.
•	 ensure proper protocols are followed by everyone involved in the course, 

including planning for any appropriate honoraria / thank you gifts, and 
ensuring Elders are given relevant assistance (travel to the school, a welcome 
at the door …) and acknowledgment.

•	 consistently update the principal as the planning unfolds, including providing 
information about the budget and spending, any scheduling issues that arise, 
travel plans (if relevant), needed materials, etc.

•	 be attentive to and encourage student attendance.
•	 make and confirm all travel arrangements.
•	 identify and follow all safety protocols, such as addressing student health and 

medication needs, planning for consistent communications (e.g. using walkie 
talkies, being prepared for cell phone service disruptions, etc.), being prepared 
for all weather conditions / potential changes, etc.

•	 remind experts to go “slow and steady;” i.e. help subject-matter experts who 
are not trained teachers understand how to effectively help students learn, be 
engaged, and enjoy the course experience. 

•	 assign the final course grade.
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Regular classroom practices, such as assessing student learning and classroom 
management, are usually assigned to the lead teacher. 

A key role of the principal and lead teacher is ensuring that all necessary permission forms, 
contact information, etc. are gathered and readily available when needed. Staff should 
have on-hand information about students’ allergies, medications, parent or caregiver 
contact information, student medical numbers, etc.

	f If the modular course will involve one or more subject-matter experts, they should 
work with the principal and lead teacher to help schedule, plan, and organize the 
course, including identifying necessary materials and space requirements. The 
expert will also help teach the students the skills and knowledge required for 
successful completion of the course. Experts can assist with student assessment, 
providing input into the design of a rubric or other assessment tool(s), and they 
can collaborate with the teacher to provide feedback to students and possibly help 
promote student self-assessment and reflection on their growth. Subject-matter 
experts can:

•	 help outline and confirm costs prior to the course.
•	 help plan for daily routines (i.e., set up, safety precautions, wrap-up routines, 

equipment and resource storage, etc.).
•	 learn about and follow all school policies and procedures, including all 

relevant safety precautions.
•	 honor all school and community protocols for respecting the Nation’s 

language and culture, Elders, and Knowledge Keepers.

	f Other support people may also be involved with modular course planning and 
implementation, such as chaperones, volunteers, education assistants, and possibly 
language speakers and Knowledge Keepers who will help support students and 
contribute to the language and cultural aspects of the opportunity, even if language 
and culture is not the primary focus of the course. The roles and responsibilities of 
these support people should be clarified and communicated to ensure that everyone 
feels comfortable in their roles and to help make the modular course a success.

“Fun, interactive modular courses can represent a great chance to include 
Elders in the school in positive ways. They often enjoy learning along with 
the students and sharing their understandings to make the opportunity more 
relevant.”
2024 Modular Course Focus Group Input
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Modular courses (and other types of experiential learning opportunities and field trips 
/ out of school opportunities) can encourage meaningful participation from all kinds of 
volunteers and family members. It is important for the principal and lead teacher to be 
attentive to the school’s policies and procedures related to criminal record checks for all 
adults who will be involved with students – including the subject-matter expert who is 
helping with planning and implementation. FNESC and FNSA have prepared a Criminal 
Record Check Pamphlet for First Nation Schools with more information. See www.fnsa.ca.

A key consideration for everyone involved with offering a modular course is ensuring 
adequate time for all of the work involved. Not only is adequate time and attention 
needed for effective planning; adequate time is needed to prepare the site, ensure 
consents are in place, make required arrangements, coordinate with other community 
agencies (if relevant), gather the necessary supplies, etc. It is important to identify who 
will perform these tasks and when – without staff having to spend too much of their free 
time making the course happen. 

Additionally, unexpected circumstances continually arise in schools – fire drills, 
unplanned community events, travel difficulties, weather delays ... The principal, lead 
teacher, and other people who contribute to the course must find ways to make sure the 
course remains a priority and activities are rescheduled, if needed. Running out of time 
and not finishing a course can leave everyone disappointed – staff, experts, volunteers, 
and especially students.

Tips for Planning a Modular Course

	� Be realistic about what can be done. Plan an opportunity that can be 
implemented given your capacity – time, staff availability, and funding. Starting 
small is very reasonable; being able to complete the project is most important.

	� If involving a subject-matter expert, it is important to offer them appropriate 
compensation for sharing their skills and understanding with students, and it is 
necessary to plan for their travel, accommodation, and meal costs if they must 
travel to the community to help implement the course.

	� If a local expert has a red seal in a trade, that might provide an opportunity 
for a student who has shown an interest and aptitude for a trade to begin an 
apprenticeship.
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	� It is important to schedule adequate time for the lead teacher and subject 
matter expert to connect and plan the modular course. Time should be 
built into the teacher’s schedule to facilitate thoughtful planning and to 
ensure the teacher and expert have a shared understanding of the schedule, 
needed materials, learning activities, logistics of the course delivery, safety 
considerations, etc. These details should then be communicated clearly to the 
principal – providing updates as needed.

	� Please see Appendix One for a modular course Planning Template.

2.3	 Connecting the Learning Activity to the Curriculum 

“Be driven by student interests – and then connect the learning to the 
curriculum. Our teens were interested in drones, so we launched a drone 
academy; the youth built mini-drones, raced them, and used them to make 
videos – all of which related to a range of Learning Standards.”
2024 Modular Course Focus Group Input

As described in the introduction to this Guide, modular courses are connected to the 
curriculum to help ensure the teaching is planned, intentional, and can provide credit to 
students who successfully complete the course. Specifically, teachers who are leading a 
modular course, possibly working with the principal and the subject-matter expert, can 
link the course to the Learning Standards of the BC Curriculum.

In the BC Ministry of Education curriculum (which is followed by almost all First Nation 
schools in BC), the “Learning Standards” identify what is essential – what students are 
expected to know, be able to do, and understand at each grade level. They describe what 
educators are expected to be teaching in their classrooms. The Learning Standards are 
the components of the curriculum that are assessed and reported on. 

It is important to note that the BC Curriculum is designed to be used in new and 
innovative ways; it allows significant flexibility for educators to decide how new 
ideas are shared and how students will demonstrate their learning. The curriculum is 
intended to be relevant and reflect students’ identities. Any course can be localized to a 
community or to students in the classroom. Teachers, classes, and courses are not tied 
to any specific learning resources; teachers and schools can be creative in their choice of 
learning tools. 
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	f A short summary of the BC Curriculum is included in Appendix Two.

	f See also https://curriculum.gov.bc.ca/curriculum/overview or https://curriculum.
gov.bc.ca/curriculum

	f Appendix Three includes scenarios to illustrate how a modular course can be 
intentionally connected to the curricular Learning Standards.

	f First Peoples curriculum resources, developed throughout the past two decades, 
are essential for supporting educators – covering every major subject area from 
K-12. Teacher resource guides have been developed by experienced teachers 
and educational leaders from throughout BC, with content that is reflective of First 
Peoples pedagogies, including a holistic, cross-curricular, and hands-on approach 
to teaching and learning. The guides provide suggestions for effectively weaving 
First Peoples knowledge into various curricular areas, emphasizing the importance 
of using authentic resources and collaborating with local First Nations wherever 
possible.

“The curriculum really is flexible. You will never get through the entire 
curriculum, but you can do a really good job on the parts that relate to 
students’ interests.”
2024 Modular Course Focus Group Input

Tips for Implementing Modular Courses

	� Once an appropriate set of Learning Standards are identified for a course, 
if a subject-matter expert is assisting, they often teach the experiential or 

“doing” aspects of the learning. It is therefore useful to focus on Curricular 
Competencies that are most aligned with the expert’s role. Some Content 
Standards may also be addressed by the subject-matter expert.

	� Many modular courses will encompass Learning Standards from multiple 
courses – and these kinds of cross-curricular connections are encouraged. 
However, it is usually best to keep the scope limited; in choosing Learning 
Standards, quality is more important than quantity, and it is important to be 
realistic about how much can be accomplished in one opportunity. 

https://curriculum.gov.bc.ca/curriculum/overview
https://curriculum.gov.bc.ca/curriculum
https://curriculum.gov.bc.ca/curriculum
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2.4	 Assessing the Learning

For each modular course, it is critical to develop a common understanding of what 
is being assessed and how it will be assessed. The teacher – with the subject-matter 
expert, if relevant – should be able to articulate what it will look like or sound like when 
students are able to demonstrate proficiency with the Learning Standards. 

“Make sure students understand the course expectations up front. They need 
to understand what they need to accomplish by the end.”
2024 Modular Course Focus Group Input

It is also important to decide how students will be able to demonstrate their 
competency in relation to  the Learning Standards for assessment purposes. Students 
should be able to clearly see their progress as they improve and are able to complete 
tasks. And as with other subjects, using a multi-faceted approach to assessment is ideal. 

For example, students showing how they can cut fish is a powerful way to demonstrate 
learning for assessment. Students might also keep a written, photo, audio, or video 
journal of their learning as a record of their growth and a reflection on their learning. 

Modular courses provide students with a great opportunity to engage in self-assessment 
and reflective practices. Students are often more willing to try self-assessment when 
they are involved in experiential learning activities because they receive constant, 
immediate feedback from the teacher, EA, and expert while they are trying and 
developing new skills. 

“We find the key part of assessment is students communicating their own 
learning.”
2024 Modular Course Focus Group Input

“I can” and “I know” statements and rubrics are helpful when assessing students in 
modular courses. The learning intentions of the course can be turned into a series of “I 
can” and “I know” statements, which can then be used to create a rubric. Students can 
complete rubrics as a form of self-assessment, and rubrics also provide evidence for 
evaluation purposes. Teachers can use selected evidence to fill out the rubric themselves 
and reflect on how the student’s self-evaluation aligns with their own perceptions. If 
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they do not align, the teacher can meet with the student to discuss the differing opinions 
and talk about their different responses – a very powerful learning opportunity. 

Examples of planning and assessment tools are included in Appendix Four.

Additional Tips for Assessment

	� Modular courses often include students of different ages and grade levels, as 
well as different ability levels – which should be considered in planning for 
assessment. Students should be provided mechanisms to demonstrate their 
learning in ways that respect each student’s particular strengths, needs, and 
learning styles. 

	� The Ministry of Education and Child Care (MECC) website includes some 
useful framework documents for establishing effective classroom assessment 
processes using the new curriculum.

	� FNESC and FNSA have also created a Reporting Handbook for First Nation 
Schools that shares information related to assessing and reporting student 
learning – including information to support student self-assessment.

2.5	 Assigning Credits

A key part of planning a modular course is deciding how to translate the experience into 
credits. 

	f While instruction and assessment can be planned and implemented collaboratively 
with the subject-matter expert who is sharing specific methods and techniques 
related to the project, ultimately the assigning of a grade or mark is the 
responsibility of the certified lead teacher who will be reporting on the course.  

According to the BC curriculum, there is no required number of hours per credit, but a 
general practice is to consider a standard 4-credit course to consist of approximately 120 
hours of instruction and practice. A 2-credit course would consist of approximately 60 
hours of instruction and practice. 

These criteria may help guide your determination of a credit structure, but it is important 
to note that if students are able to demonstrate competency with fewer hours, credit 
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can be assigned. The goal should be designing courses that are sufficiently challenging 
for students, while allowing them to earn credit for the competencies and content they 
master. The hours are meant as a guide, not as a rule. 

Anyone who has questions about assigning credits is welcome to contact graduation@
fnesc.ca to discuss this more.

2.6	 Connecting the Modular Course to Other Opportunities

In addition to providing students with an opportunity to explore their interests and 
gain credits toward graduation, modular courses can expose students to a range of job 
possibilities, which can help to inform students’ education and career choices and set 
them up for success after graduation. 

“We had an archaeologist who was working in our community, and we asked 
him to assist with a modular course. He had students help scope a location 
and dig, and they found a number of artifacts. One student was so engaged 
he is now considering that as a profession, so he can be an archeologist 
in our community. We declared all the artifacts, and the Nation gave us 
permission to keep them at the school.”
2024 Modular Course Focus Group Input

“No matter what kind of opportunity we offer, we can always find a way to link 
it to career exploration and inspiring kids to think about choices for future 
employment.”
2024 Modular Course Focus Group Input

Some modular courses may also involve activities that lead to certifications, which will 
help students work toward their education and career goals, such as providing Foodsafe 
or other certificate training as all or part of the opportunity.

mailto:graduation@fnesc.ca
mailto:graduation@fnesc.ca
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2.7	 Scheduling a Modular Course

Choosing the schedule for a modular course will depend on several factors. These 
might involve, among other things, community events, the schedule of any Connected 
Classrooms courses students are taking, the availability of school staff, including EAs, 
etc.

“When scheduling, one of our first considerations is the needs and comfort of 
Elders who will be helping with the opportunities.”
2024 Modular Course Focus Group Input

If relevant, the availability of the participating subject-matter expert is a primary 
consideration, and the number of students to be involved and the types of activities that 
are planned may also impact scheduling decisions. For example, if a cultural component 
of the modular course requires a specific season or specific environmental conditions, 
that will in large part determine the schedule and length of time the course can run.

“We have to schedule opportunities according to weather, tides, and the 
availability of participants and family volunteers.”
2024 Modular Course Focus Group Input

Depending on the nature of the modular course, it may have little impact on the school’s 
regular schedule, or it may have a significant impact. For example: 

	f If students are working toward the completion of a 30-hour modular course, a 
schedule of two hours a day, five days a week will meet this time requirement after 
three weeks. 

•	 If those hours are fulfilled during the school day, that would require 
considering the school’s overall schedule. 

•	 If those hours are fulfilled before or after school, minimal changes to the 
school’s regular schedule would be required.

	f If the modular course requires travel off-site, it may make more sense to condense 
the 30-hour course to 6 hours per day for a week. This would result in significant 
adaptations to schedules. 
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Whether some of the planned activities can be facilitated virtually may also have some 
impact on scheduling decisions.

2.8	 Preparing the Budget

Clearly, budgeting for a modular course is an important step. Some of the items that 
might be considered in developing a budget – depending on the type of course and 
course delivery approach – include:

	� Honoraria for Elders, Knowledge Keepers, volunteers, etc.
	� Honoraria or fees for a subject-matter expert
	� Travel and expenses for a subject-matter expert to assist with and attend the course
	� Fees for course development
	� Materials and supplies
	� Rental costs for facilities
	� Student travel costs, such as transportation within or outside of the community (e.g. 

bus / boat driver fees, gas, etc.)

The principal should be fully informed of all planned expenses – and should be notified 
immediately if unexpected expenses arise. The principal is also usually responsible for 
establishing any contracts related to the course implementation.

2.9	 Ensuring Safety 

While each modular course will vary in terms of the scope of safety considerations, 
planning a course should always involve careful thought to any necessary safety 
guidelines. 

If a subject-matter expert is involved in delivering the modular course, they will be an 
excellent source of information about related safety issues and precautions. Community 
Knowledge Keepers can also be invaluable in helping to identify potential safety concerns 
and precautions.

It is important to find a suitable site for the course. Options to consider might include 
the school gymnasium, a cafeteria or other gathering space, an outdoor covered area, 
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or a classroom. Whatever facility is utilized, the floor space should be large enough and 
configured to accommodate the number of people participating in the course activities, 
with enough room for participants to safely move around, free from tripping hazards 
or other obstacles. The space must have proper ventilation – especially if projects will 
disperse sawdust, paint fumes, allergens, etc. – and adequate time should be spent 
preparing the space prior to beginning work. 

Proper cleanup of the space is also important. Beginning each day with a clean 
workspace will help to ensure the safety of all participants and will help to extend the 
life of any materials or equipment being used for the course.

If the course activities will take place outside / on-the-land, the range of safety 
considerations will vary depending on the site and activities. Preparation for weather 
conditions, adequate communication devices in the event of an emergency, protection 
from hazards, boat safety equipment and devices, etc. may be necessary.

Proper safety instructions should also be incorporated into modular courses – possibly 
planned collaboratively with the subject-matter expert as part of an orientation for 
students and, if relevant, volunteers.

Additional Tips Related to Safety 

	� Think about “what if” scenarios; prepare prepare prepare.

	� Communicate regularly with the school principal; keep the principal informed 
throughout the course planning and implementation about all safety 
considerations. And think about what methods will work in all conditions – cell 
phones, VHF radios, walkie-talkies? 

	� Provide a detailed agenda for any travel / field trips taking place as part of the 
course; the principal must know where you will be, when.

	� As needed, incorporate relevant training into the modular course plans (e.g. 
First Aid, Boat Safe, Foodsafe, swift water safety, chainsaw operation, drone / 
radio operations, wilderness first aid / survival, diving, ATV use, bear / moose 
awareness …), or offer mini-versions of these trainings. 

	� Think about the safety of students, but also teachers, other school staff, 
volunteers, etc.
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	� Ensure boats / operators are safe, skilled, and adequately insured.

	� Be prepared for tides, changing weather, water conditions, etc.

	� Consider potential liabilities and insurance needs.

	� Ensure adequate adult supervision, depending on the nature of the activities.

	� Provide all required equipment (e.g. safety glasses, lifejackets, proper boots, 
headphones, helmets, compasses, warm weather gear, etc.)

2.10	Planning the Course Facilities and Equipment

As mentioned above, depending on the type of modular course being offered, specific 
spaces and facilities may be needed. If the course will require a significant use of school 
or community facilities (and other resources), its impact on other classes and functions 
should also be considered.

	f If the course is art- or textiles-based, a classroom or common room can work well; 
they generally provide enough seating and tables for all participants, and adequate 
storage for the necessary materials. 

	f If the course is food-based, a kitchen may be needed. If the school does not have a 
kitchen, a community kitchen can be a good option. If that is not possible, perhaps 
the course can be implemented using hot plates for stove burners and toaster ovens 
for baking needs.  

	f For projects involving woodwork, metalwork, or automotive technologies, a large 
space is ideal. A common room or classroom can be used for assembly and storage 
of materials, but any cutting or sanding should happen outside, where proper 
ventilation is guaranteed. If possible, an outdoor covered area would be useful for 
protecting tools and materials from rain. 

	f While a gymnasium may seem like an ideal space for a modular course, it is not 
always the best choice. While cleanup should happen after every project session, 
storage of materials, supplies, and equipment will take up room – which may mean 
the space will be limited for other activities for the duration of the modular course. If 
the gym is used, the floor should be protected, and additional steps should be taken 
as needed to avoid damage.  
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In addition to the space, the principal, lead teacher, and subject-matter expert (if 
relevant) should discuss the purchase of any necessary specialty equipment, technology, 
supplies, and resources. It is also important to plan for purchases well in advance to 
have everything ready when the course begins. An inventory list of the equipment and 
materials can also be created, so the items can be appropriately tracked, stored, and 
made available for future use; having a list of what has been purchased can help reduce 
the costs for future projects.  

It is also useful to consider the availability of video recording equipment and cameras. It 
is important to document the modular course – to celebrate and to capture evidence of 
student learning.

“For all of our school’s major field trips and special projects I tell the staff – 
don’t forget to take photos and get quotes and feedback from the kids. Ask 
them what they liked. Capture their experiences. We can share and use that 
invaluable information – highlighting what our school is doing.”
2024 Modular Course Focus Group Input
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SECTION 3

WRAP UP

3.1	 Documenting the Modular Course

It is very important to document the modular course so others can replicate the 
opportunity or build on the course in the future. Everyone involved can help with a 
reflection and debrief – either through the formal completion of a survey, or informally 
through discussions. By doing this, modular courses that are offered by the school will 
continue to improve. The plans, steps taken, and forms can be stored for future use, 
along with a list of the materials, equipment, technology, and supplies that were needed. 
Keeping a careful inventory will help with planning similar opportunities later.

“After we complete a modular course, we can ask ourselves “What worked 
well?” “What didn’t?” “What would we do differently in the future?” It is 
important to reflect on lessons learned.”
2024 Modular Course Focus Group Input

“Set it up so others can pick up the information and get it done another time.”
2024 Modular Course Focus Group Input

“Plan it; document it; build on it each year.”
2024 Modular Course Focus Group Input
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3.2 	 Reporting Student Achievement

Reporting student’s completion of the course is also a priority. The FNESC and FNSA 
publication, Student Reporting Guide for First Nation Schools in BC, provides many 
suggestions for reporting student learning, including creating standards-based reporting 
and using proficiency scales for assessment and reporting. Proficiency scales give a 
more accurate picture of where each student is in their learning, and they can also 
promote student growth by outlining the next steps for their learning. Standards-based 
reporting and proficiency scales are particularly useful mechanisms for reporting on 
modular courses. A standards-based report card also aligns with the BC Curriculum and 
recognizes that curriculum, planning, instruction, assessment, and the communication 
of learning are interconnected. 

More information about these considerations can be found in the Student Reporting Guide.

3.3	� Showcasing the Students’ Learning and Recognizing 
Participants’ Successes

A final and very important consideration is celebrating the success of everyone who 
participated in the modular course. Depending on the course topic and projects 
completed, students’ achievements and the results of their learning might involve 
a grand opening ceremony, a dinner celebration (perhaps hosted by the students), a 
gallery walk for families to see the learning outcomes – any relevant opportunity for 
students to feel pride in their learning and show off what they were able to accomplish. 
The staff and experts who contributed to the course can also be recognized … building 
enthusiasm for continued opportunities in the future.
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APPENDIX ONE

MODULAR COURSE PLANNING TEMPLATE

Modular Course Topic / Focus

Curricular Connections
COURSE(S)

CURRICULAR COMPETENCIES CONTENT

How many hours will it take to teach the identified Learning Standards? 

How do you plan to structure/schedule the learning opportunity? 

Staff/Expert Roles and Responsibilities
STAFF/EXPERT ROLES/RESPONSIBILITIES
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Skills or Knowledge Students Need to Complete the Learning Opportunity

SKILL/KNOWLEDGE HOW WILL STUDENTS DEMONSTRATE THEY HAVE LEARNED THE KNOWLEDGE OR SKILL?

Required Materials/Supplies
ITEM COST WHERE TO BUY?

Safety Considerations for the Learning Opportunity
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APPENDIX TWO

BACKGROUND: 

WHAT TO KNOW ABOUT THE BC CURRICULUM

What is “curriculum”?
Curriculum is a sequence of planned experiences that are intended to help students 
achieve proficiency – which means making sure that all students reach an expected 
level of competence. The curriculum is something like the “building codes” for learning; 

“building codes” do not specify what every structure will look like, but they do set out 
minimum, fundamental standards that facilities must meet. Similarly, curriculum 
does not define what students will learn, practice, and demonstrate throughout their 
time at school.  It provides a framework, with benchmarks, to ensure that all students 
have opportunities and are adequately supported so they build critical understandings, 
knowledge, and abilities that progress across grade levels. 

The curriculum does not specify exactly what content every student will know when 
they leave a classroom, grade, or school. It is not an overview of a specific course or a 
textbook that explicitly lays out the content that every student will master. It is not a 
detailed description of what students will do each day in every classroom. 

Curriculum is a foundation for instructional methods, planning, resources, and 
assessments;  it is a description of what, why, how and how well students should 
learn – laid out in a systematic and intentional way. Curriculum provides a guide for all 
educators so that there is a common understanding of what is essential for teaching and 
learning throughout the education system. Educators use the curriculum to help them 
decide which resources, teaching strategies, learning experiences, and assessments 
will foster quality learning so that every student has access to rigorous and challenging 
academic opportunities.
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What Is the foundation of the BC Ministry of Education and Child 
Care (MECC) Curriculum? 
The BC Curriculum has been designed to allow educators to personalize student learning 
and create opportunities for all learners to access the curriculum. That means the 
curriculum is a broad set of standards that can apply to students who have very different 
interests, backgrounds, and unique strengths and challenges. 

The curriculum is also based on the principle that students learn better by doing – by 
engaging in meaningful, authentic, and interesting activities. This represents a shift away 
from past education approaches that primarily involved students passively listening, 
studying written materials, and filling out worksheets. 

The BC curriculum emphasizes the “competencies” of each subject area. That means 
the curriculum addresses how students need to be equipped intellectually, personally, 
socially, and emotionally if they are to succeed throughout their lives. The competencies 
are at the centre of the curriculum.

Students are still expected to learn content, but the curriculum is less rigid in terms of 
the specific information that all students need to know. Educators are expected to teach 
students the subject matter they need to learn in order to successfully progress to higher 
grade levels, but there is flexibility in how that outcome will be achieved. An emphasis 
on “competencies” means that teachers are expected to design lessons that use content 
as a tool to help students develop their ability to think and do, and to demonstrate their 
understanding. Together, doing, thinking, and understanding mean that students are 
learning. 

“The deep understanding and application of knowledge is at the centre of the 
new model, as opposed to the memory and recall of facts that previously shaped 
education around the globe for many decades.”
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Core Competencies, Literacy, and Numeracy Foundations

Three “Core Competencies” have been identified, which underpin all subject areas.   

	� Communication:  the knowledge, skills, processes, and dispositions (or personal 
characteristics) associated with our interactions with others. 

Through communication, students acquire, develop, and transform ideas and 
information. Students use communication to make connections with others, 
share their ideas, express their individuality, further their learning, and get things 
done. The communication competency is fundamental to finding satisfaction, 
purpose, and joy.

	� Thinking:  knowledge, skills, and processes associated with intellectual 
development. 

Their competency as thinkers allows students to take subject-specific concepts 
and content and transform them into new understandings. This competence 
includes specific thinking skills – like being able to use techniques to solve 
math equations. It also includes “habits of mind,” which relate to how students 
respond when they are confronted with problems, situations, and questions that 
don’t have immediate answers. The thinking competency also involves building 
awareness of how we plan, monitor, and assess our own learning – which is 
sometimes referred to as metacognition. The thinking competence involves 
building our ability to process information from a variety of sources – including 
our thoughts and feelings, and what we sense and experience – to create new 
understandings.

	� Personal and Social:  the set of abilities that relate to students’ identity in the world, 
both as individuals and as members of their community and society. 

The personal and social competency includes what students need to thrive as 
individuals, to understand and care about themselves and others, and to find and 
achieve their purposes in the world.

In addition to the Core Competencies, literacy and numeracy are central to BC’s K-12 
curriculum and assessment approaches. Strong literacy and numeracy skills directly 
support students in their growth into healthy and capable adults.  

The BC curriculum recognizes that students must be able to apply literacy and numeracy 
skills beyond English Language Arts and Math classes, and literacy and numeracy 
education is integrated into all subject areas throughout the curriculum. 

https://curriculum.gov.bc.ca/competencies
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Curriculum Model 
https://curriculum.gov.bc.ca/curriculum/overview

In the BC curriculum, all areas of learning are based on a “Know-Do-Understand” model to support a 
concept-based, competency-driven approach to learning.

The three elements – the Content (Know), Curricular Competencies (Do), and Big Ideas (Understand) – all 
work together to support deeper learning.

UNDERSTAND

DO KNOWConcepts

BIG IDEAS
• Generalization & principles

• What students will understand

CONTENT LEARNING
STANDARDS

• Generalization & principles
• What students will know

CIRCULAR COMPETENCY
LEARNING STANDARDS
• Skills, stratgies & process

• What students
will be able to do

BIG IDEAS | UNDERSTAND

The big ideas consist of generalizations 
and principles and the key concepts 
important in an area of learning. They 
reflect the “undertand” component 
of the know-do-understand model of 
learning.

The big ideas represent what students 
will understand at the completion of 
the currriculum for their grade. They are 
intended to endure beyond a single grade 
and contribute to future understanding.

CONTENT | KNOW

The content learning standards – the 
“know” of the the know-do-understand 
model of learning – detail the essential 
topics and knowledge of each grade level.

CURRICULAR COMPETENCIES | DO

The curricular competencies are the skills, 
strategies, and processes that students 
develop over time. They refect the “do” 
in the know-do-understand model of 
learning. While curricular competencies 
are more subject-specific, they are 
connected to the core competencies.

https://curriculum.gov.bc.ca/curriculum/overview
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Learning Standards

The “Learning Standards” identify what is essential 
– what students are expected to know, be able to do, 
and understand at each grade level. They describe 
what educators are expected to be teaching in their 
classrooms. The competencies are embedded and 
evident in the Learning Standards. The Learning 
Standards are the components of the curriculum 
that are assessed and reported on. 

It is important to note that the BC Curriculum is 
designed to be used in new and innovative ways. 
For example, text is defined as any oral, visual, or 
written communication, including digital. This 
allows educators significant flexibility in how new 
ideas are shared and how students demonstrate 
their learning. In the English Language Arts 
classroom, the broad definition of “text” means 
that students can listen to or create podcasts, 
design social media campaigns, or focus on the 
oral history and protocols of the community they 
are teaching in. This definition of text also applies 
to other subject areas, which means educators 
in a science or social studies classroom have a 
wealth of options available to them if a student is 
struggling to decode written text or write at grade 
level. Students can use speech to text software (a 
common feature of most learning management 
systems), or students can record themselves on a 
smartphone, explaining their thinking rather than 
requiring students to show their thinking using 
written output only. 

Also, the curriculum is intended to be relevant 
and reflect students’ identities. Any course can 
be localized to a community or to students in the 

classroom. For example, the Grade 7 social studies 
curriculum focuses on the ancient world up to 
the 7th Century. A teacher of Grade 7 social studies 
can choose to focus the entire course around 
the history of the local community. Or, if all the 
students in a class are fascinated by a particular 
topic, the teacher can focus course content on that 
topic while meeting the Learning Standards and 
competencies. 

Teachers, classes, and courses are not tied to 
any specific learning resources. Teachers are not 
expected to work through a specific textbook. 
Textbooks may be a tool teachers use, or teachers 
may use other types of resources as well or 
instead. Teachers and schools can be creative in 
their choice of learning tools; students can build 
and demonstrate their competencies in a variety 
of ways. To assist educators in making informed 
choices, a number of important materials and 
resources have been created to help incorporate 
unappropriated First Peoples’ perspectives across 
the curriculum. See https://www.fnesc.ca/
learningfirstpeoples/ for more information. 

The flexibility of the BC Curriculum means that 
teachers can continually grow and evolve in 
how they implement learning opportunities. 
Teachers will ideally work with others to plan, find 
appropriate and interesting resources, and explore 
new teaching strategies and activities. Teachers are 
encouraged to try and introduce new approaches 
into their practice gradually, as they develop their 
own skills and understandings.

https://www.fnesc.ca/learningfirstpeoples/
https://www.fnesc.ca/learningfirstpeoples/
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Cognition and the Curriculum 

The BC Curriculum was created using Webb’s “Depth of Knowledge” as a framework 
for shaping the increasing complexity of what students are expected to know, do, and 
understand as they progress from Kindergarten to Grade 12. This means that many of the 
very complex Curricular Competencies students are expected to demonstrate in grade 12 
begin in kindergarten. 

For example: 

	f In Kindergarten students are expected to share things they like and don’t like.
	f In Grades 2 or 3, students are expected to explain why they like or do not like things. 
	f In Grades 4 or 5, students are expected to have opinions, not just likes and dislikes. 
	f In Grades 6 or 7, students are expected to share their opinion and explain why they 

hold the opinion. 
	f By the time students are in Grade 12, they are expected to be able to express an 

opinion and support it with well-researched evidence. They should also be able to 
understand that other individuals may hold different opinions and there is room for 
people to have varying opinions and still work collaboratively together. 

A similar progression is found in the content of the BC curriculum. Concepts are 
introduced in the early grades, and students develop deeper understandings of the 
content through use of the Curricular Competencies as they progress through each year. 

Working Toward Lifelong Learning

The development of the Core Competencies included in the BC Curriculum 
(communication, thinking, and personal and social) begins with families, before 
students enter school, and it continues throughout each individual’s life. Opportunities 
to develop competencies arise in formal and informal settings, inside and outside of 
school. Throughout their lives, students move from demonstrating competence in 
relatively simple and highly supported situations to demonstrating independence in 
more complex and varied contexts. Students do this in school, and they do this in their 
families and communities. Competency development does not end with graduation 
from school; it continues in ongoing personal, social, educational, and workplace 
contexts.

Families, students, school staff, and community members all contribute and can work 
in partnership to help students grow in their awareness, understanding, and ability to 
demonstrate the Core Competencies that are the foundation of the BC Curriculum.

https://studylib.net/doc/25676320/webbs-dok-flip-chart
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APPENDIX THREE

CONNECTING MODULAR COURSES AND 

CURRICULAR LEARNING STANDARDS

It is not uncommon for educators to be very excited about implementing a potential 
activity that students will likely enjoy, and to plan an associated learning opportunity 
without extensive consideration of how the activity is related to the courses students 
are taking or what specific knowledge and skills the students will be developing. 

Instead, educators need to remember their responsibility for leading opportunities and 
intentionally guiding students’ learning and growth in ways that relate to the curriculum. 

For example, having a student look up and use a few recipes on their own would 
not constitute a sufficient opportunity for planning, learning, and assessment to 
meaningfully report that a student has met the Learning Standards for Food Studies 10. 

To explore this idea further, two different scenarios for teaching Food Studies 10 are 
described below.

CONTEXT 
A modular course is being designed for a grade 10 class with 7 students. The teacher will 
deliver this opportunity by having one student sign up each week to cook lunch for the 
class on Friday. Some students cook regularly for friends and family, while others have no 
experience with cooking. 

https://curriculum.gov.bc.ca/curriculum/adst/10/food-studies
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Related Learning Standards

Curricular Competencies Content

	f Observe and research the context of 
a meal preparation task or process

	f Engage in appropriate risk-taking to 
creatively respond to challenges

	f Select and combine appropriate 
levels of form, scale, and detail for 
prototyping

	f Create food products, working 
individually or collaboratively, and 
making changes as needed

	f Meal design opportunities

	f Causes and consequences of food 
contamination outbreaks

	f Elements of meal preparation, including 
principles of meal planning and eating 
practices

Scenario 1 

The teacher explains to the students that they are each going to cook lunch for the class 
on a Friday. Each student signs up for a chosen week. 

The students provide the teacher a list of the ingredients they will need to cook their meal, 
and they cook on their appointed Friday.

The semester ends. The students all had an opportunity to cook for the class and they feel 
successful; whether they cooked a grilled cheese sandwich or a turkey dinner, the entire 
class enjoyed their Friday lunches, and it was a very positive experience. 

The teacher then wants to provide the students credit for Food Studies 10. Each student 
cooked 1 meal, everyone liked the meals, no one got sick, the teacher feels confident that 
all of the students demonstrated proficiency in preparing their meals, and all students are 
assigned 85% for Food Studies 10. 

While this was a positive experience for all of those involved, and there was likely 
significant unintended or unintentional learning that happened along the way, it would 
be difficult to say that the teacher meaningfully and appropriately planned and assessed 
the Learning Standards for Food Studies 10.
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Scenario 2

The teacher tells students they are each going to cook a Friday lunch for the class. Each 
student signs up for a specific week. Before letting students cook for the class, the teacher 
ensures that all students:

	� Have their Foodsafe certificate
	� Understand health and safety considerations for working in the school kitchen 
	� Know what tools and technology are available in the school kitchen 
	� Have basic knife skills 
	� Understand meal preparation steps

As part of supporting the students, the teacher provides a planning template that includes 
the following elements:

	� The meal being prepared 
	� A shopping list 
	� A meal prep plan 
	� A cooking skill inventory / self-assessment
	� A cooking skill goal development selection / plan 
	� A guided reflection to be completed after the meal is completed 
	� The assessment tool being used to assess the Learning Standards listed above

This template has two purposes: 
1.  to help students successfully complete the activity; and 
2.  �to ensure the intentional learning of the Learning Standards this opportunity is meant to 

support. 

One week after each student completes their meal, the teacher sits down with the student 
to discuss what they learned through their preparation of a meal for their classmates. The 
teacher uses the planning template and assessment tool to guide the conversation. If 
possible, the teacher and the student agree on the final grade for the Learning Standards 
for which there is evidence of learning – including the intended learning that was built into 
the teacher’s planning for the activity, as well as any additional unintended learning that 
the teacher can connect to the course Learning Standards. 

In this scenario, the teacher could more confidently assert that there was meaningful 
planning, learning, and assessment of the Learning Standards for Food Studies 10.
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APPENDIX FOUR

SAMPLES

EXEMPLAR 1:  PLAN AND ACCOMPANYING ASSESSMENT TOOL

MODULAR COURSE TOPIC / FOCUS Chef-led introduction to meal planning and cooking.

Curricular Connections
COURSE(S) Culinary Arts 11
CURRICULAR COMPETENCIES CONTENT

•	 Apply best practices of culinary professionalism and safety 
procedures for themselves, co-workers, and users in the 
teaching kitchen

•	 Develop and enact specific plans to refine existing skills or 
learn new skills

•	 Demonstrate the tasks involved in replicating a recipe

•	 Prioritize the steps needed to complete a task

•	 Sequence the steps needed to safely organize the work-
space and select tools and equipment

•	 Anticipate and/or address challenges

•	 Demonstrate appropriate skills, methodology, and food 
safety practices needed to successfully replicate a recipe

•	 Safety in the teaching kitchen, including the nature of 
pathogens associated with foodborne illness and preven-
tion strategies

•	 Operational procedures for kitchen tools and equipment

•	 Literacy related to culinary recipes and procedures, includ-
ing conversions 

How many hours will it take to teach the identified Learning Standards? 30 hours

How do you plan to structure/schedule the learning opportunity? Daily from 1:00 to 4:00 for 2 weeks

Staff/Expert Roles and Responsibilities
STAFF/EXPERT ROLES/RESPONSIBILITIES

Principal •	 Be part of the planning team.

•	 Approve the plans and the budget.

•	 Help confirm consents for students participating in the activity.

•	 Inform the School Governing Authority about the course.

•	 Prepare the contract for the Chef.

https://curriculum.gov.bc.ca/curriculum/adst/11/culinary-arts
https://curriculum.gov.bc.ca/curriculum/adst/11/culinary-arts#;
https://curriculum.gov.bc.ca/curriculum/adst/11/culinary-arts#;
https://curriculum.gov.bc.ca/curriculum/adst/11/culinary-arts#;
https://curriculum.gov.bc.ca/curriculum/adst/11/culinary-arts#;
https://curriculum.gov.bc.ca/curriculum/adst/11/culinary-arts#;
https://curriculum.gov.bc.ca/curriculum/adst/11/culinary-arts
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Classroom teacher •	 Lead the course planning, including how the activities will match specific Learning Standards, assess-
ment tools, and credits to be offered (confirmed with principal).

•	 Identify all resources / funding / equipment needed, and plan for how those will be accessed.

•	 Identify an appropriate space for the learning activities and confirm arrangements (any costs, specific 
times, etc.)

•	 Supervise students during the activities.

•	 Update the principal as needed.

•	 Work directly with the chef and help make and confirm all travel arrangements.

•	 Work with the chef expert to ensure student safety.

•	 Lead the clean-up of activities.

•	 Assign the final course grade.

Visiting chef •	 Contribute to the course planning, including talking about how student learning can be demonstrat-
ed and assessed.

•	 Instruct students during the course implementation.

•	 Confirm all resources needed and expected expenses.

•	 Help ensure student safety throughout the experience.

Skills or Knowledge Students Need to Complete the Learning Opportunity

SKILL/KNOWLEDGE HOW WILL STUDENTS DEMONSTRATE THEY HAVE LEARNED THE KNOWLEDGE OR SKILL?

Read a recipe Read the recipe and describe their cooking plans to the chef

Make ingredients list Show the ingredients list

Cut vegetables Demonstrate their ability to safely cut vegetables in appropriate size

Use the stove Demonstrate their ability to safely use the stove

Required Materials/Supplies
ITEM COST WHERE TO BUY?

The cost of food for 2 weeks of classes and 1 community 
dinner. 

$3,000 Local grocery store

Fees for 1 chef to run the course daily for 3 hours.  This 
includes planning and preparation and travel costs for the 
chef.

$7,000

Safety Considerations for the Learning Opportunity

•	 Participants will need to be adequately supervised. 

•	 Participants will have to be adequately trained for knife and stove use.
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ASSESSMENT TOOL

LEARNING OPPORTUNITY Culinary arts

LEARNING STANDARD PROFICIENT COMMENTS

Day  1
Apply best practices of 
culinary professionalism 
and safety procedures for 
themselves, co-workers, and 
users in the teaching kitchen

I can apply Foodsafe, sanitation, personal hygiene, and 
clothing requirements at all times when preparing food.

•	 Proper handwashing
•	 Cleaning cooking tools
•	 Cleaning kitchen surfaces
•	 Storing food

Day 2 – Day 3
Sequence the steps needed 
to safely organize the 
workspace and select tools 
and equipment

I can read a recipe and make a plan to complete it. This 
includes cleaning the kitchen and prepping ingredients. 

Develop and enact specific 
plans to refine existing skills 
or learn new skills

I can read a recipe and know how to learn new skills to 
follow the recipe. 

Day 4
Prioritize the steps needed 
to complete a task

I can make a plan to prepare a meal that involves 
prioritizing tasks and timing. 

Day 5 – 10
Demonstrate the tasks 
involved in replicating a 
recipe

I can make changes to a recipe or develop my own recipes, 
and keep records so that I can recreate the recipe. 

Prioritize the steps needed 
to complete a task

I can make a plan to prepare a meal that involves 
prioritizing tasks and timing. 

Anticipate and/or 
address challenges

I can try to be proactive in solving problems as they arise 
and come up with solutions to continue cooking. 

https://curriculum.gov.bc.ca/curriculum/adst/11/culinary-arts
https://curriculum.gov.bc.ca/curriculum/adst/11/culinary-arts
https://curriculum.gov.bc.ca/curriculum/adst/11/culinary-arts
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EXEMPLAR 2:  PLAN AND ACCOMPANYING ASSESSMENT TOOL

MODULAR COURSE TOPIC / FOCUS Grade 11 students will plan and implement a community recycling campaign in 
partnership with the First Nation and local business. 

Curricular Connections
COURSE(S) Marketing and Promotion 11

Environmental Science  11
English First Peoples 11

CURRICULAR COMPETENCIES CONTENT

Marketing and Promotions 11

•	 Conduct user-centred research to understand opportuni-
ties and barriers   

•	 Use project management processes when working individ-
ually or collaboratively to coordinate or create processes or 
products

•	 Decide on how and with whom to share or promote their 
product or service

•	 Critically reflect on their design thinking and processes, 
and identify new marketing goals

•	 Marketing and promotion opportunities within the local 
community 

•	 Ways to improve marketability of products and services

•	 Event planning, coordination, and facilitation skills

Environmental Science 11

•	 Contribute to care for self, others, community, and world 
through individual or collaborative approaches

•	 Co-operatively design projects with local and/or global 
connections and applications

•	 Contribute to finding solutions to problems at a local and/
or global level through inquiry

•	 Communicate scientific ideas and information, and per-
haps a suggested course of action, for a specific purpose 
and audience, constructing evidence-based arguments and 
using appropriate scientific language, conventions, and 
representations

•	 Economic and environmental implications of geologic 
resources within B.C. and globally

•	 First Peoples knowledge of climate change and intercon-
nectedness as related to environmental systems

•	 Application of space technologies to the study of changes 
in Earth and its systems

English First Peoples + New Media 11

•	 Use writing and design processes to plan, develop, and cre-
ate engaging and meaningful multimedia and other texts 
for a variety of purposes and audiences

•	 Assess and refine texts to improve clarity, effectiveness, 
and impact

•	 •	Use digital media to collaborate and communicate, both 
within the learning environment and larger communities

•	 Language features, structures, and conventions 

•	 New media functions

	– advocacy
	– community building
	– propaganda
	– manipulation

How many hours will it take to teach the identified Learning Standards? 50 hours

How do you plan to structure/schedule the learning opportunity? Every Friday for 8 weeks

https://curriculum.gov.bc.ca/curriculum/adst/11/marketing-and-promotion
https://curriculum.gov.bc.ca/curriculum/adst/11/marketing-and-promotion#;
https://curriculum.gov.bc.ca/curriculum/adst/11/marketing-and-promotion
https://curriculum.gov.bc.ca/curriculum/english-language-arts/11/efp-literary-studies-and-new-media#;
https://curriculum.gov.bc.ca/curriculum/english-language-arts/11/efp-literary-studies-and-new-media#;
https://curriculum.gov.bc.ca/curriculum/english-language-arts/11/efp-literary-studies-and-new-media
https://curriculum.gov.bc.ca/curriculum/english-language-arts/11/efp-literary-studies-and-new-media
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Staff/Expert Roles and Responsibilities
STAFF/EXPERT ROLES/RESPONSIBILITIES

Principal •	 Be part of the planning team.

•	 Approve the plans and the budget.

•	 Help confirm consents for students participating in the activity.

•	 Inform the School Governing Authority about the course.

•	 Liaise with the Public Works Department about course activities

Two high school 
teachers

•	 Lead the course planning, including identifying all expenses / budget requirements, determining how 
necessary supplies and equipment will be accessed, and how the activities will match specific Learning 
Standards, as well as the assessment tools and credits to be offered (confirmed with principal).

•	 Supervise students during the activities.

•	 Update the principal as needed.

•	 Work with the Public Works Department staff to identify safety concerns and prepare accordingly.

•	 Help the students with all learning activities, including planning, communicating, implementing, 
reflecting on the campaign, and celebrating their work.

•	 Assign the final course grade.

Public Works 
Department Staff

•	 Assist with the course planning.

•	 Help students with the implementation of specific activities.

•	 Join in the celebration of the recycling campaign.

Skills or Knowledge Students Need to Complete the Learning Opportunity

SKILL/KNOWLEDGE HOW WILL STUDENTS DEMONSTRATE THEY HAVE LEARNED THE KNOWLEDGE OR SKILL?

Planning an event Each student will plan a small event for 5 to 15 people. 

Communicating important details 
about an event.  

Each student will need to draft an invite, poster, or other way of communicating 
about their small event with the invitees. 

Reflecting on an event Each student will need to share 3 things that went well at their event and 3 things 
they would change if they hosted a similar event in the future. 

Required Materials/Supplies
ITEM COST WHERE TO BUY?

Promotional materials $1,000

Catering for community event to promote the campaign $ 2,500 Community caterer

Prizes for community members involved $1,000

Gloves for participants $500

Waste management company to assist students with the 
”Community Clear-Up Campaign” and removal of waste.

$5,000 n/a

Safety Considerations for the Learning Opportunity

•	 Participants who will be handling any recyclable materials should be trained to handle materials carefully and wear gloves.
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ASSESSMENT TOOL

LEARNING OPPORTUNITY Community Recycling Program 

LEARNING TARGET 
CATEGORY LEARNING TARGET

Knowledge Targets
What I need to know

	� I can define the steps of project management:

	– setting goals.      
	– planning.           
	– organizing.          
	– constructing.
	– monitoring.    
	– leading during execution.

	� I can identify several different digital media or multimedia tools that can be used to 
communicate with the community

Reasoning Targets
What I can do with what I 
know

	� I can conduct respectful research into recycling opportunities community members 
would like 

	� I can collaborate with peers and community members to consider solutions to the 
opportunities identified by community members

Skill Targets
What I can demonstrate

	� I can apply project management tools to collaborate with peers and develop a Community 
Recycling Campaign 

	� I can use information gathered from community research and community collaboration 
about solutions to create a plan for the Campaign

	� I can use writing and design processes to communicate with the community about the 
plan for the Campaign

	� I can select the appropriate medium (Facebook, posters, local radio) to share information 
about the Community Recycling Campaign

Product Targets
What I can make to show 
my learning

	� I can reflect on the project and discuss the following:

	– The effectiveness of the plan and project management tools used to keep us on track
	– The effectiveness of the communication plan and tools used to share information with 

the community about the Campaign 

	� I can identify future ideas to help my community. 
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SAMPLE ONE:  ASSESSMENT TOOL

COURSE Woodworking 10

LEARNING OPPORTUNITY Building Garden Boxes

I CAN STATEMENT� I can engage in a period of research for the garden box project.
APPROACHING MEETING EXCEEDING

I can find information from one source 
about garden box designs.

I can find information from multiple 
sources about garden box designs.

I can find information from multiple 
sources (including people) about garden 
box designs.

I can direct my research based on my 
intentions for the box.

I can sort through information to 
determine what is the most appropriate 
to my context.

EVIDENCE

I CAN STATEMENT I can collaborate with others to design a garden box for the school garden.
APPROACHING MEETING EXCEEDING

I can agree or disagree with ideas 
presented for the design of the garden 
box.

I can offer ideas for the design of the 
garden box.

I can lead discussions about the design 
of the garden box. 

I can suggest changes to the design 
based on feedback from classmates and 
teachers.

I can obtain feedback from outside 
sources on the design and suggest 
changes to the design.

I can discuss reasons for choosing the 
design.

EVIDENCE

I CAN STATEMENT I can create a scale prototype of the garden box.
APPROACHING MEETING EXCEEDING

With support, I can determine an 
appropriate scale to use for my drawing.
I can draw at least one accurate view of 
my garden box.

I can determine an appropriate scale to 
use for my drawing.

I can create step-by-step plans that will 
allow someone else to use the scale 
drawing to build a full-sized box.

I can draw three accurate views of my 
garden box.

I can use my drawing to create a 
prototype model to scale.

EVIDENCE

I CAN STATEMENT I can use a tape measure to accurately measure wood length, based on my plan.
APPROACHING MEETING EXCEEDING

With assistance, I can use a tape 
measure to measure the appropriate 
lengths of the wood.

Using a tape measure, I can measure the 
appropriate lengths of the wood.

I can utilize the tape measure to 
measure the appropriate lengths of 
wood while planning to minimize waste.

EVIDENCE
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I CAN STATEMENT I can safely use a mitre saw to cut the appropriate materials, based on the plans, for use in the garden 
box.

APPROACHING MEETING EXCEEDING

With support, I can line up my cut. I can line up my cut with the blade on 
the waste side and effectively cut the 
wood.

I can utilize mitred cuts to create ends 
that are aesthetically pleasing.

I can follow all safety measures for the 
mitre saw.

I can follow all safety measures for the 
mitre saw

I can plan the use of my material in a 
way that minimizes waste.

I can follow all safety measures for the 
mitre saw

EVIDENCE

I CAN STATEMENT I can assemble the garden box using joinery methods taught by the instructor.
APPROACHING MEETING EXCEEDING

With support, I can place most of the 
pieces in the correct spot.

I can set up all pieces in the correct spot. I can join all pieces together using one 
method taught by the instructor in a 
way that creates aesthetically pleasing 
jointsWith support, I can join most of the 

pieces together.
I can join all pieces together using one 
method taught by the instructor.

EVIDENCE
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SAMPLE TWO:  ASSESSMENT TOOL

Knowledge Targets
What I need to know

	� I can describe what the following power tools are used for: 

	– Drill
	– Table saw  
	– Mitre saw 

	� I can describe what the following hand tools are used for: 

	– Level 

	� I can describe what the following materials are used for: 

	– 2x4  
	– 4x4  
	– plywood  
	– wood screw 

	� I can explain the emergency safety procedures for my work site

Reasoning Targets
What I can do with what I 
know

	� I can decide which tools and materials are best for different parts of my build 

	� I can explain how I will use my materials with little waste

	� I can identify safety needs and potential concerns at my work site and how I would address 
them

	� I can evaluate which aspects of my build I feel most confident in, as well as those aspects 
where I feel I need more support/instruction

	� I can explain what I might do differently next time and how 

Skill Targets
What I can demonstrate

	� I can demonstrate how to use each of the tools needed for my build with increasing skill  

	� I can describe how my skill using tools has improved (i.e. at first I did it this way and now I 
do it this way and it is better because…) 

	� I seek support for any part of my project I am unsure about 

Product Targets
What I can make to show 
my learning

	� I can make at least one of the following:

	– plant box   
	– fencing   
	– harvesting/potting table   
	– bench   
	– tool shed   
	– greenhouse

	� I can document my build with pictures, videos, notes, journal etc.…

	� I can present my build and my process in a gallery walk, TikTok, PowerPoint, or other 
presentation of my choosing.
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